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The major purpose of the Pre-Occupational track of 
Manitoba's Adult Basic Education program is to enable students to get 
firsthand information about the world of work and to get information 
about themselves that will assist them in crystallizing an 
occupational choice. The students undergo an extensive career 
exploration phase including actual work situations, then are 
counseled on an individual basis. The student who is ready then makes 
a tentative occupational choice and proceeds to study job search 
techniques on a group basis. The student who is not ready will return 
to the exploration phase (Unit I) and study another career cluster, 
anusual features of this program include help in locating a job once 
a decision is made, and assistance (mainly supportance) the first 
three months away from the program. (Slides mentioned in the guide 
are not included in this document.) (Author/HMV) 
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Come to the edge! 
But \ie might fall 

Come to the edge! 
It^s too high! 

Gom'3 to the edge! 
And they came 
And ive pushed 

And they 

Flew 
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■I. INTRODUCTION 

The major purpose of the Pre -Occupational track of Manitoba's Adult Basic 
Education (A.B.E.) program is to enable students to get firsthand information 
about the World of Work and to get information about themselves that will 
assist them in crystallizing an occupational choice. The program is based on 
.the model contained in Figure 1 which represents a developmental approach to ■ 
career decision making. 

11. MODEL USED 

- 3ee transparency 

The model is based on the assumption that occupational choice is part of 
the career developmental process, which is viewed as one aspect of human 
development. 

By assisting the person in finding an occupation with which he/she will 
be satisfied and which will best meet his/her needs, the purpose of the 
program is being met. For most people there will be a number of possible 
occupations available. to them at the time they will be in the program. It is 
hoped that this occupa.tion will not be viewed as the ultimate but rather that 
it is seen as a part of the individual's ongoing career development process. 
The program is designed to move students from an Awareness stage through 
an Exploration stance to a Preparation stage. Unit I consists of four main 
areas of activity: l) Students first will become aware of the implications of 
different occupational choices through an examination of the life style or 
role required by various occupational choices, 2) Students will gain an 
understanding of their strengths and weaknesses, 3) Concurrently students will 
explore a series of career clusters which will provide them with an 
understanding of the World of Work, and 1+) Students will learn decision making 
skills and use them in expressing an occupational preference. It may be 
helpful to differentiate an occupational preference from an occu-pational 
choice and from an occupational aspiration -at this point. 

Upon expression of an occupational choice arrangements will be made for 
students to engage in a real exploration of an actual work situation. The 
major purpose of the exploration is for the students to find out firsthand 
whether the role required by a worker in the occupational preferred is one that 
he/she would want to adopt. This will be done by assigning students to a 
specific worker on a "buddy system" and having the ,3tndent observe the owrker and( 
the role required of hiia/her for a three to five day period. Syudents may 
slso be given the option of exploring an occupational trainin,- program in a 
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similar manner subsequent to the work exploration if they wish to find out 
what is involved in training for the preferred occupation. This exploration 
system is based on the concept that real experiences are a great deal more 
meaningful to the student than the vicarious experiences e,g. reading of 
pamphlets and other sources of occupational information, listening to tapes, 
watching films and film strips, etc. that are the usual major part of a career 
decision making program. 

Upon completion of the occupational exploration activities the student 
should be counselled on an individual basis by the person who is primarily 
responsible for this part of the program. Examples of those who might counsel 
are. the teacher in a rural area, Pre -Occupational track Coordinator in an 
urban setting, a college counsellor, or a combination if possible. The purpose 
of this counselling is to assist the student in determining if he/she is ready 
to move towards an occupational choice, either the occupation explored or one 
that is from the same cluster and similar in nature. The student who is ready 
is then at the stage where he/she has made a tentative occupational choice and 
proceeds to study job search techniques on a group basis and to make an 
in-depth study of the occupation on an individual basis. The student who is 
not ready to make a tentative occupational choice will return to Unit I and 
study another career cluster and enegage in the exploration of another occupation 

Upon completion of the job search techniques and in-depth study of the 
occupation activities, the student should have either cr ystallized her/his 
occupational choice or else be recycled through the process, A student who 
has crystallized her/his occupational choice will then be given assistance in 
implementing the choice. This will consist of helping find a job, obtain 
on-the- job-training, or enrolling in the occupational training program needed 
to help develop entry skills into the chosen occupation. Another important 
part is giving assictance to the student during the first three months after 
having left the program. This assistance will be mainly supportive in nature 
arid is designed to help the student overcome any difficulties which might be 
encountered in coping with the new occupational situation. 

The model is a tentative one and the order of the activities would appear 
to be a logical one. Implementers , however, should feel free to experiment 
with the activities suggested and adpat the program to meet the needs of their 
students. 
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III^ Manitoba's Experience In Community Colleges 
A, Red River Community College, Winnipeg, Manitoba 



NAME OF PR0GRA14; ADULT BASIC EDUCATION 



The objective of A.B.E. is: 

To help adults, v/ho are at a disadvantage because they are 
lacking in basic communications, computational and problem 
solving skills, to gain sufficient basic educational com- 
petencies for entry to occupational skills training, or 
further education. 



Achievement of Objective 

In order to fulfill this objective vie offer the following 
upgrading courses: ' 

1. OCCUPATIONAL ETIGLISH : 

This course offers instruction in English as a second 
language to those who are seriously handicapped in ob- 
taining employment because of a lack of proficiency in 
the English Language, 

2. BASIC JOB READINESS TRAINING (B,J,R.T.) 

This course includes an academic stream (either Basic 
Literary, Line or 5-10) as v/ell as Human Relations and 
Pre-Occupational Orientation. 

3. ADULT 5-10 (The old Level 3 and Level 2 courses) 
This course is completely individualized. Students are 
allov/ed to complete only the units of subject area mate- 
rial that are relevant to the vocational course of their 
choice. 

U. ADULT 11 A & B (The old Level 1 A & B courses) 

This course is divided into tvio sections, one of which is 
science-based and the other arts-based. 

Pre-TechnoloRy 

Successful candidates are eligible for admission to tech- 
nology courses at R.R.C.C. 

6. Pre-Business and Applied Arts : 

Successful candidates are eligible for admission to the 
Business & Applied Arts Division at R^R.C.C. 
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ADULT BASIC- EDUCATION 



(B.J.R.T.) 

Basic Job 
Readiness 
Training 



PLACEMENT TEST 



BLADE (0-5) 
LINC (5-10) 




ADULT 
5-10 



B 




A 




^ ADULT XI < 
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Placement Test 

Performance scores on a Level Placement Test or a Test of 
Reading Ability are used to determine the starting point 
for each student. 



ADULT 5-10 COURSE 
CORE AREAS: 



5-10 CHART: 



To obtain an Adult X Certificate a student must 
complete the core areas in Communication and 
Mathematics, Students who want to enroll in 
vocational courses that have science as a pre- 
requisite, must complete units in science that 
are relevant. 

The Human Relations and Pre-Occupational Explo- 
ration areas are optional. 

The Tl^N SCRIPT replaces the old Certificate of 
Attainment which showed the marks that were 
achieved in each subject area, 

A copy of this chart is given to each student 
at the beginning of the course so that he/she 
may be made avjare of the units of subject area 
material that have to be completed. 
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B/\SIC JOB REAPrn^gS TR/vINIlIG (B,J.R,T0. AT PJ^D RIVSR CG?-:?nJinTY COLISGE 
B.J.R,T> - VJHAT IS IT ? 

B.J.R.T. is a term coined by the Federal Department of Manpower and Immigration 
for a program designed to serve some of the clients for whom present re-training 
courses are inappropriate or inaccessible • The programs under B«J«R«T« therefore , 
are adaptable to the special needs of iden tifiable groups and have provision for 
individualization of training v/ithin the program • 
Objectives 

Some of the major purposes are: training on the job, training in industry, 
skill training, meaningful employment, further Adult Basic Education (ABE) training, 
and preparation for various Federal and Provincial emplojTnent programs • 
Program Specifics 

B^J^R.T.^at R.R.C.C^ has three broad headings which are as follows: 

1. Academics 

This aspect covers grades O-IO. With the use of programmed materials, the 
individual can attain an adult Grade X level. It is recommended that students write 
the G.E.D. tests at the completion of their program. 

a) Basic Literacy for Adult Development (BIAD'i:) 

This program covers grades 0-5 s^nd involves the use of cassette tapes, 
recorders and programmed books. 

b) Learning Individua l ized for Cana di ans (LI NG) 

This program covers grades 5-10 and involves the use of programmed material 

2. Development of Personal and Social Skills 

A comprehensive resource book has been compiled for use by instructors on a 
students* needs basis. As pointed out in the preface of the resource book mutual 
selection of topics by both instructors and students will result in maximum meeting 
Of students' needs. 
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3» Pre>Occ u pational Exploration 

This aspect of the B.J.R.T. program has been developed in the form of a 
resource book. The focus of this segment is as follows: 

a) VJork Experience 

First hand experience of job situations may effectively complement the 
other segments of the program. Students may want to spend periods o^ about 2-5 
days on various job sitcG** L'xperiences may ranr;;e from observing and interacting 
with employees to actually working on the job, but in no case will students receive 
payment other than the normal allo\.Mnce. The student will also continue to remain 
the responsibility of the institution. 

b) Job Orientation 

It may be possible to use existing facilities at Red River Community 
College for a relatively short period each day or week to offer training and exposure 
^||.o such skills as wood or metal v;orkingi automotivo repairs, typing, etc. 
Selection of Cliente le 

1. BIADS (0-5) 

Applicants are suitable for em^ollment if; 

a) Academic performo-nce is below "Grade 5" 

b) Know English well enough to follow the directions in the tape-text and 
understand v;hat is read 

c) Level of intelligence is above the '^rctirJod'* category 

d) There are no severe perceptual or other learning disabilities 

2. Llirc (5-10) 

Applicants are suitable if: 

a) Academic levels are betv;een ^'Adult 5-8" 

b) The job history has been erratic and marked by many changes in employment 

c) The student has had little or no job experience 

d) Should not have a history of mental illness or retardation 
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Method of Instruction 
!• BLADE 

This program utilizes cassette tapes, tape recorders, earphones and programmed 
booklets in the academic component* 

Group discussions on various topics of concerii to students provide variety in 
the daily routine. 

The use of films, filmstrips, slides and transparencies related to jobs and 
careers comprise the activities in the Pre-^Occupational Exploration component. 
2. UNC {^ '(C) 

Programmed materials provide an individualized approach to the academic 
component. Small group (2-5) and large group (10-15) activities are also methods 
used in learning the academic component. ' 

The use of small and large groups is the main method used to explore Pre- 
Occupational interests and the Social Personal area. 
Course Duration 

The time will vary with the individual but generally it is expected that the 
duration of the course from 0-10 will be appro>djnately 52 weeks. 
Student Patio 
1. BIADE (0--5) . 

Due to the extreme amount of individual attention required by each student it 
has become necessary to reduce the ratio by having two teachers per 15 students. 
In order that BIADE students receive all three components, a teaching team v;ith 
a lower i'atio is essential. 

eg. 30 BIADE students 
4 Staff 

• 2. LDJC (5-10) 

In order that all students have an opportunity to experience the parts of the 
three components needed, the ratio should not exceed 10-1. • 
gj^Q 10 LINC sLadcr^vS 13 



I nta k e Dates t 

9 Due to the heavy demands made by students after initial enrollment students at 
R.R.C.C. will not be accepted on a continuous intake basis. 

Intake vrill be every six v;eeks# 
Assessment Period 

Rather than have students continue in a B.J.R.T. program for an indefinte period 
of time, students v;ill be assesGod at the end of six weeks. 

At that time an assessment of student progross v/ill be made. It may be that 
training on the job or training in industry vail better meet the needs of the 
student. If so, such a placement vjill be attempted. 
Client Histor;^ 

As a result of difficulties v:hich have. arisen over the past year, instinictcrs 
would like to have the follov;iiig inforM»ation provided by the referrir.g agency. 

a) if the student is diabetic or epileptic 

b) if the student has a hir-tory of mental iUaicss—should have a Dr.^s report 

c) if there are some specific physical disabilities 

d) if there are a niiinber of personal problems. 
Transcript 

B.J.R.T. graduates will soon.be receiving a special B.J.R.T. transcript v.'hich 
vdll have a place for crediting completion of tlie. three components in either BIAD3 
or LUIC. 

A note vdll be recorded at the bottom of the transcript to contact A.B.S. ^. 
before referring the client to further' training. 

Appendix j1 PRE-OGGUPATIONAL-^SOGIAL TRACKS IN B,L,A,D,L\ (0-5) 
Appendix 11 ONE BASIC JOB READINESS TRAINING GLASS (5-10) 
Appendix 111 PRE-OGGUPATIONAL ACTiVITIES IN A B,J,R,T, GLASS (5-10) 
Appendix IV PRE -REQUISITES FOR ENTRANCE TO H,R, G,G> COURSES 
Appendix V A,B,E, TRANSCRIPT - HEP RIVER COMMUNITY COLLEGE 
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"THE PRE OCCUPATIONAL ORIENTATION PROGRAM" B.J.R.T. 

Preparation for employment is more than occupational choice or job 
placement. It is a developmental process which includes educational planning, 
self-identity, development of decision-making skills, as well as anowareness 
of knowledge of employment opportunities. It must Involve both the school and 
the broad community. It is obvious that the complexity of our society and the 
rapid changes In the employment scene requires a more sophisticated system than 
is now possible. 

Since July 1973, those individuals concerned from government, educational 
institutions; comnunity agencies and business have been approached to 
participate In the B.J.R.T. Pre Occupational program. 

To date 140 companies of various size and diversity have consented to open 
their doors and admit students from the A.B.E. division as observers. Some 
189 students have taken advantages of this opportunity. 63 have found summer 
employment in /74. 18 have been placed on staff with the firms where 
orientation took place. 1975, figufes look even more promising. 

Second and third time around with different occupational goals or undecided 
students Is encouraged. 47 students have taken advantage of this possibility 
and confirmed their choice. 

Procedures and implementation of the B.J.R.T. 's Pre Occupation Track as 
"set up" at R.R.C.C., A.B.E. Division are outlined in the booklet entitled 
"On the Job" Orientation Guide. 
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B, ASSINIBOINE GOMHUNITY COLLEGE, BRANDON, KAKriOBA 

Following is a diagram of the way in which the Adult Basic Education 
program has been operating for the past year. 5\irther details of the specifics 
of the Pre-Occupational Exploration work which has been going on the past year 
is covered in the article in Appendix VI, 
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G. 'KEEWATIN COMMUNITY COLLEGE, THE PAS, MANITOBA 

The approach used at The Pas was based on an exposure to Life Skills and 
Pre -Occupational Exploration activities for a period of six months, ' 

During that time students concentrated on learning what thier skills, 
aptitudes and preferences . were in conjunction with how this information could 
best be suited to jobs and occupational choices , 

At the end of the six month period students were asked to do one of the 
following: 

a) seek employment 

b) seek further academic training 

c) Training - on -the- Job 

d) Participation in provincial work activity projects or provincial 
employment projects 

If the decision was to seek further academic training, stduents were then 
placed in a regular Adult Basic Education classroom until they had reached the 
academic level desired. 

See Appendix VII for a copy of the report on the B,J,R,T, course offered 
at The Pas. 



17 



IV, The Role of the Teacher and the Counsellor 

A, The Teacher 

The teacher works with the students in providing the classroom activities 
•prior to work experience and job observation placements. 

The teacher also is the prime counsellor available to the students. The 
object of this counselling is to help students make a tentative occupational 
choice, pursue further examination of that choice and then to help in the 
follow-up. 

The main role of the teacher-counsellor providing support in the follow- 
up is to help the student overcome difficulties encountered in the non-classroom 
setting. 

B, The Counsellor 

The counsellor ma^ be consulted and expected to provide individual 
assistcnace for the student as he/she moves toward an occupational choice. 

It may be necessary to arrange Interest Inventory testing and at this point 
the counsellor would be able to administer and assist in the interpretation of 
such tests. 

Personal counselling may be required and the counsellor would then be able 
to wo k with the teacher in providing the support needed in order that the 
student stay on the course until he/she has reached the desired goal."' 

C, Combination 

The ideal support system for students in this program would be a team 
approach of the teacher, the counsellor and the student in making an occupation- 
al choice and following through on it. - ^ 
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V, ADAPT AT lOil . 

A number of resources are utilized in implementing the Pre-Occupational 
Exploration area in the Adult Basic Education program. 

if you would care to receive copies of these materials please complete 
the following form and return it to the address given: 



Check off the desired materials 
Social Track 

^1. Resource Book for the Development of Personal and Social Skills 



2. Personal Growth Curriculum for Adult Basic Education in New Mexico 



Pre "Occupational Track 




1. Resource Book for Pre-Occupatmenal Exploration 



2. V.l.i^'.W, (Vocational Information and Education for Work) 



Send to: 



Li la M, Larson 



Resource Personnel 



Adult Basic Education 
C6lO Ked Jjlver Community^College 
2055 Notre Dame Avenue 
Winnipeg, Manitoba R3H 0J9 
?86-63?3 or ?86.6l25 
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Appendix 1 * 

B.J.Ii.T. J.N BAolC LITlia'ACY FOR ADULT DEVELOFi'lENT (B.L.A.D.lD. ) 



ERIC 



AN ATTEMPT AT THE Piffi-OCGUPATlONAL-SOGlAL TRACKS IN B,L,A,D,E, 
Ed Payne and Phyllis Jampson - Instructors 

On the basis of the limited academic backgrounds and even more 'limited 
writing skills of the majority of incoming students it was felt by the two 
instructois involved that the most fesaible approach to getting the students 
involved in emy pre_Occupational-Social exercises would be the use of a 
presentation-Discussion format. The presentation was to take the form of 
either a reading aliud of a problem to the group followed by open class disc- 
ussion, or the viewing of a related film also followed by an open class 
discussion. Film presentations were chosen because some students at this 
level ( Adult 0-5) seemed to have difficulty at times in sustaining interest 
in prolonged discussions. 

At one point an attempt was made to "integrate useful "life skills" 
writing exercises, e.g. making out personal budget sheets', followed by 
discussion. The process of allocating expenditures was painfully slow abd 
moreover caused, not unexpectedly, some slight embarrassment for some 
students who were afraid that other students might discover that they wei:^ 
experiencing great difficulty not only in filling out forms, but also in 
actually managing their money. 

In that large group ( at that time approximately 22) it simply was not 
poGsib3e to deal vM th each ca^e throu.^h to riiccerji;ful jjolution of the 
difficulties. Therefore jn a number of cases \insatis factory attempts at the 
exercises were accepted. 

The presentations vrere intended to follow a pattern- five broad areas 
would b^, discussed following an outline on a chart In the classroom. A list 
of relevant filmj3 drawn up to follow the chart would be utilized. The object 
being to put forv/ard as logical a presentation as possible for the class. 
Initially the format worked reasonably well until difficulties began to be 
experienced in the area of the delivery of the films, in spite of the fact 
that the list Wcis checked by the Audio-Visual Department staff,- and it was 
felt by them that the said films could probably be delivered on the given dates. 
However, some promised films never arrived and others arrived too late to be of 
full value. While the point can be made that the discaa;rilorls.reouM Save "been 
he^Q. as -^thevftlmB 'arrived, it seemed at that time that the dis jointedness of 
such an approach would have hampered the effectiveness of the exercises. 

One possible solution would seem to be the development of a film bank at 
lied River Community College consisting of the particular films needed for a 
oherent prc^.^^ntation of tr.e wr.ole project. The Pxi.ctcnce of this special 
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baaik would ensure the a.vailabillty of films on prearranged dates. 

Finally, apart from occasional visits by the students to the lecture 
theatres in the college to hear speakers on Legal Aid and the Law, Consumers 
Bureau, etc. the students involvemnt in the non -academic areas of the course 
was suspended. Partly because of the knowledge thst the ones moving into 
the LING (5-10) segment would be exposed to the Pre-Occupational and Social 
tracks anyway, and partly because in an area where it is most important to 
inform and not confuse, it was felt that if these two tracks would not be 
presented adequately the less harmful course of action would be temporary 
abandonment of the tracks. Thus a haphazard presentation would be avoided. 

Changes from this present position will be dependent upon required changes 
primarily in such areas as limiting group size and the improvement of available 
films. 
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^^g^ Appendix 11 ^ 

RED RIVER COMMUNITY COLLEGE 



ONE BASIC JOB FliilAUil'J&GS TRAINING CLASS IN LINC (5-10) 
Prepared by: R. G. Walmsley and H. Van Hartevelt 

TH3 INDUSTRIAL CLAo,3r:C0K 



The class Helena Van Hartevelt and myself were to teara-teach was macl 
up from 24 students passed to us from a B.i/.A.VuJi;. , course , from direct entry 
sponsored by Nan Power, and a ie\r Provincial entrants. 

With the exception of tv/o Ifew Canadians vrith lanj.uat'e difficulty, 
the students haO very little motivation and had many physical and personal 
problems together v/ith at the best indifferent v/crk habits, T^e a^es ranged 
from 18 to 58 and just over half were women, 
PSILOGOHiY OP B,J,I?/i\ 

At the coiiiniencerrent of the coiu:se Helena and I mutually agreed 
to a philosophy i^hich we thought v/ould as closely represent that used in a work 
environment, V/e decider] on the maintenance of a 'ti^ht ship'. Students 
would have to submit to a ^liscipline related as closoly to the work v/orld as 
we coulcl arran/^'e with \:h^ facilitier-' available. This was explained clearly 
to the students on the first day and ail equate rer.tsonri given, 

HR^^alar attendance, xDunctuall ty , order, tidiness, cleanliness 
and e;ood v/ork habits were to be ^'iven priority, A].l students had to sign in 
on a time sheet t/hich was closed hy drav;in^; a line across the column of 
signatures at 5 niinutes r.Mrjt f3 in the momin-' ancl ^ ninutes pa^t 12 for the 
afternoon session, 

7»esks h'?. • always to be left tiiiy; botri desks and chairs had to 
be properly placeJ before leaving*. Ho smokiu£j food or -rink was allowed in . 
class, Lea.ving class axiy time required permission v;hich v/as given only 
for justifiable reosoni:;. I.^avin.^ unof^'ici^l breaks in t}iu corridors and use 
of the phone v/as policed in the earl^^ stages. Slovenly sitting or working 
jiosture was pounced u^.on. 
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All academicvS were used ar-: the Job Load, tines for breaks an.-*? quitting 
were strictly aohered to. vvork was not allowed to -.leteriorate into a 
leiSTorely pace, a constant presv^ure v/as maintained on all students, 

At fij:st..the" stude-ii t resentn^ent v^as very i^pnarent but after tv/o weeks 
they began to feel a pride in order and tidiness, and even to the point at 
expressing disgust with' trie activities in adjacent classrooms. 

It was surprisirv; th^t in such a pliort time this had taken pl'ace. As 
an example of activities devolopinj at thir, early stage, one student, disturbed 
by noise from the oorri^j'or outside the clasttroom, ;^'ot up ano closed the door. 
This did not deaden the noise enough so he got up again and went out into 
the corridor to tell the students there to ;iuieten dovm a bit 'as people in 

the classroom wanted to work if they didn't' documentation from his 

previous class had indicated him as being a person given to readily joining 
in v/ith making noise if there v^an the least o.;port'-ni l;y. 

A second student noticed that other attidentfs sitting on the floor in the 
corridor waiting to get into a classroom were leaving a mess of chip bags 
wrappers and drinking cups etc. on tlie floor. Faey v/ere askod,.ao,t,,.M.act ; 
like peasants leaving the place like a pig sty. 

A personal en^leavour v?as raade uy teac!.ers to try and lead by example - 
it was rarely that botn teacliers v/ere not in the classroom by 7«40 a.m. and 
in spite of persomjl feelings teachers offerel a f'ncfide o-^* cheerfulness and 
lively interest. Tide is psyclio i ogically important, for it shakes the student 
out of their early morning tire**^ approach to their v;ork. 

V/ith regard to attendance and pxmctuality v/e started by tlireatening to 
stop a half days pay for those who v/ere late, but eventually we .modified this 
to a positive reiniorcenent method, iull attendarice and no lates each week 
was rewarded with a ri..oy aftornoon off. 'Hho'ie left on rridny afternoon 
had the unenvicible task o" ntr-isfyirg two instructor?; on almost a one-to-one 
basis. The stu<]ents foor c?!i,;;;i[. on rmr- hnterl b^ir.^ one o * tooj^'^e left on his 
own in claj^fj. iJarly atten-lan:' r v-i tr ^ (iaJly < Ajr/;->iiO, Iso improved. 
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Two students who didn't merit the iirst Friday aft*.5rnQon off, the following 

i 

week were waiting at the classroom at 7»15 ^-J^^* and when asked why they v^ere 
there so early, they said they just couldn't take a chance on the bus service 
and that there was no way they would mi^ss £:ettin£' the next l^iday afternoon off. 
They had felt quite ernharrasned bein^.' in class on their o\^. 

After a. couple oi' months v/e foun-j tV'at al through 30210 stiidents ha.d 
qualified for the afternoon off they never-the-less came in in order to {jet 
extra instraction - they still v/ante<l their .leers to reali::.e that this vas 
on their oivn decision an* not hecau'^e they v;ere late. 

The inevitable of course occurred. One or tvjo students who didn't 
qualify decided to ta-:e riday g^'ternoon off anyway. V.'e stopped this short 
by saying that even i " tl\ef had nick days in hanJ anyone away on l?'riday would 
lose the da.ys pay or if tl ey \;f>re provincial entries taey v/puld be withdrawn 
from the course. There v;ere no further oa.ses of tr^^in^j to beat the system. 

Again v/ith ref;ard to the teachers bein;^ ii'i 't'^ll. before time, v/e found 
that students took thir: onj^^ortnnity to dincviss privately v;ith us personal 
problems. llnr-re v/iin notlanj imunual about stuoontr- ,^-pttin-j in early but 
there was about them f;tayinj >-.ioV after school. Other st^^'lents becone raore 
avrare of a pax*tioul;*r sti^''*^'?nt 'ne'=^d for rHvice if t'^*^ rli'-:cussion ha^'^pens 
during' or after clas<?e^'. ■•"o thnt i'j i'^ "urinj t^'i^'^ early free ti!tio 

that the stnoents rp^-.ik niore ^reely anC s}..ovr faraiV ^"^'olos etc^ and it is 
during this time t^G instructor really jets to '-^oiO',^ tve 'vtu^ent. 

V/e v/oulc su;[^v_:est also v/ith re^'?rd to instructors' por^onal a.ctivities 
that an endeavour: shoulri be nade by all S.J.a.T, inr, bructors to try and riave 
coffee breaks to^^'ether as Ix^-^^quently ar. possible. Tliis we found of c^^eat 
value in facilitating ?m irL':Gi»-ch'''Hn e of Inrori.iatiop. about anrl experience v;ith 
stu«3ents, and tho excr^an^^e of idea,s wi'th, I'er^arrl to thy ^^ro/;rainme . 
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Go free breaic, 

rtoctional anrl/or ::-evelor'^ental AeaOin^j. 



1.40 - 
2.00 - 



?.00 

5-OC 



Jcionce, ) 
Cor'-^ icience, ) 
rlsr.frntial^ of jiiclinh. ) 

,?x'naii ?.elc*tiorij? 
or 

G'itcl»-iip study . 



I'epf=nclin£i on 
occupational goal, 



Vre-occupational Inr: traction ) A-^^^^^^e days, 
i:o.?'lln^' Laborator^^ ; 



Resourc e, 

Instruction like Le-'al Aid -nd Tutrition etc. vz-re slotted into morning 
sessions as thf^ Resource p-^* r.ons became available. 
Field work . 

Half or full day? v/ere GcliO-lulec?. at tv;o v/eekly intervals. 
Career exposure ♦ 

At any suitable sta-e ir hr-.^ r.tu-'ent's course arrano'enents wore T;.ade to 
place some students in outoide orjaniao bions where they coul/\ havo a "Tew days 
exposure to the careers of their choice in order to conf^irc their selection or 
even provide ther?, with direct entry into enplo-n.-^ent* 
ACADSMIC3 > * 

The material used wa'^. ivroorarunec] ir^clividualised instxoiction - L,I.N.C, 



New students were asked on their first day to write a para^-raph stating 
their personal ambitions an^ occupational coal. l-'roo these paraexaphs we 
gave each student a written in^Ucabion of what part of the proc;raiT(iae they had 
to complete to full til thr* requir^Muents of entrj^ to their proposed career or 
to courses leading up to their roposed career. 
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A constant check wa'^ kept on tho student's Daciinn Chart in conjunction with 
the individual student/Kub jec^-^* files. The student/subject file contained all 
the item check v/ork pap'-frs to£:;Gt>5f^r v/ith th*^ relevant unit checks; the material 
from each unit bein,'; staple*'! up on conpletion. Tliis collation v/as also the 
basis of updating the "^'aciitn' 'Jmirtn, Any extra v/ork exercises given were also 
filed. 

It became verj'' clear early in the course that the prei^ent form of individual- 
is^U^'instruction, althou^ii a convenience for' accepting nev/ students at any time 
d.uring the course, it v/as not the uost effective delivery system for B.J.R.T, 
type students. In general their reading comprehension v/a.s tragically poor 
and hampered them often to the point of frustration in the use of instructional 
material. 

There developed a tendancy to try and by-pass areas of difficulty and the 
need to Instructor-mfirk their v;ork and to keep a close watch on their student/ 
subject files became evident. 

Because of poor reading perfornance these stuients have relied on oral 
experience and there is an extremely good C8.se xov the support of a return to 
group instruction with hl^ii oral content \intil tlie stiidents reach at least 
an Adult 8 standing. 

To release some of the fnastration of attempted self- instruction, to speed 
the naturally slov/ worker, and to discipline the casual mixided worker certain 
students v/ere brought together to work on the chalk-'joard vrtiere they exposed 
their activities to their peers. This v;as foiind to be a very effective way 
to improving their speed exiO. nfficiency, for they didn't v/ish to lose face with 
their peers. 

To some exten^t there has been disap;:oin""tment in that the students 
indicate so little bransft^rence from the v/ell planned, and- intentioned programme 
offered by the Heading Laboratory'-, and we found it necessary to supplem.ent this 
activity with additional roalin^; ciloud. Reading r-loud had to be done in small 
g.jowH.ps and it certainly h.,gli-li^l' i/>d tht-ir difficultv in handling individualised 

27 



^1- 

instructional material. It uncovered failure to attack new v;ords phonetically, 
mispronimciation, the lad: of v;ord meaning; knov/ledsv- an- also the logical 
interpretation of clause and phrase values. The introduction of a sentence 
with "although it is not noceunary to'^ v/as enough to prod\ice confusion of 
thought and comprehension. Perhaps this is born out of the. past philosophy 
of "doing; your own thin^f; at your owi comfortable level". 
COM'imilCATIONS . 

It was found that tiyinj to devote equal time to developmental reading 
and f^mctional rea^Unc v/as not a great success. Developmental reading 
seemed to demand a prior experience of functional, readinr; ajid to this end in 
the next course we .would teach fiuictional reading first together v/ith perhaps 
2600 Grammar and folio;/ this up ^vith developmental reading. 
SClEtTCE . 

Here a:gain B.J.ii.T. students require a £reat deal of oral group instruction 
just to fill in and introduce the rnatei^ial covered in the science section of the 
programme and to show its relevcinoy to the students possible experiences. 
PflE-OCCUPATIOKAL TlL-iCT ■•J: . ;TO-AT! ;(}']L^\TIONS . 

Generally the Human Relations exercises v/ere not accepted very v;ell by the 
students; the depth of study required was too great and tended to leave the 
students more introverted than before. 

As long as v/e kept to subjects that had a practical significance, the 
students tended to take part with interest. We therefore kept liiore to the 
pre-occupational tract oiid, integrated ?Iuman Relations v/lienever the opportunity 
presented itself. 

V/e list later a ['^>w of the iter?is v?e know have v/orked well and ha,ve been 
of benefit. 
Career Clusters . 

We. used many of the olur^tors provided on filM strip v/ith cassette 
^ commentary. V/e found in order to maintain the interest of the v/hole class it 
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was necessary to shov; j'ltojaiatoly a male intexv^ct strio ar*d a fevuale interest 
strip. The class had to ue told of the invoortance of knov/ing just hov/ the 
other person earned 3 livinsp;. 
Job Search Technique , 

The material used for thio instruction consisted of the CIUC. slide 
collection and scripter' co: inientary , end is noimally delivered by two instructors 
and is estimated to take about one and a half hours, Ilov/ever, we found that 
with class participation in xillinc^ in the foxvns and the oral supplements that 
were necessary, it coul:"^ v;ell take three or four tlu^ee-quarter hour periods. 
For a successfLil deliver^^ a pre-clasn run throu^-h is very necessary. 
Films . 

Finding a Job. 
Filling in. 

Good v/ork habitj?. ) All 16 nun film available from 

) the College L/UC. and suitable 

You and your boss. ) to be used as the basis of 

) successful discussion. 

V/indov/s and '/alls. ) 

) ■ 

4 

Earth and ]-'ankintI 1. ) 

) 

Earth and 1-jankind 2. ) 

) 

Kutterites. ) 
Human Relations Activities . 

"10 Persons I am" vseries - *Je Cound this quite unsucessful in the tv/o classes 
with whom we have tried it. 

"Frustration oou^jres'^ - This was a niccessful exercise. 

After a series of abhortive attempts at other liiman. Relations activities 
we found that the medium of discxission v/as more successful than using activities 
in wliich the students in some way felt threatened. 

The follovdnc topics stimulated a tT?eat deal of inberost and provided a 
real atmosphere for devolopin^ huraan relations. 
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"Pre'arran£^ed marriages are best*^ 

"Spare the rod and opoil the chilcV'. 

"Wife's place is in the home". ^ 

"Children should be the property of the State frora birth 
to the a^e of five". 

"Walls and windows". (l6 mm film, extremely j^'ood and with v^ell 

known up-to-date- T.V. actors taking part 
in type cast roles). 

We also found that the situation exercisen we tried v^ere successful, 

particularly the following tv/o - 

"Shop floor morality" (is tho boss fair £-ame for pilfering), 

"One job - two ideal applicants". 

fietjJ) visits . 

Convention Centre . (.First day of opening'). 

The idea of this visit was to acquaint the r.tudents with -./innipeg' s latest 
acquisition and v/ith the job opportunities it offeirer] for full and part-time" 
employment. An employrieiit office vT-as on site and the students v/ere told 
where. All failed to tal:o tiio oo;-.ortimi ty nnil no:^t ^norrini-' three v;hom v;e 
found were inter^^ste.:] in v^orkin-' thr-re '/f^rt^ r-iont back to tlv? ; mplovTnent Office 
to pursue the matter f\irt.]^er. '.'e feel tJiat more of trio typ.- of exercise is 
necessary to build \vj o'oura^'e jn our sttident.s so that they v/ilT Vm.ve the 
confidence to make unar/iisted onr[uiri'-^>s. 

Man and Mature . 

Some of the cla??h \\'y\ never visited this museijjn . oorne students missed 
the opportimity of sr^ein^; tho more inport.-^nt exhibits. Talk amongst the 
students afterwards re.i'ultG^d in these students v;ho had wanted their orportixnitie 
deciding to be more ox;>] oratory in the future. 

One unexpected bonu:- Lo thir: vioit occurred v.'hcii v,^e \n)vA across -to the 
City Hall for a cheap I^t.c. ^IS/o of our ,^tndent^» har- never been in -i cafeteria 
before and had avoide'l o'^'ou the one In the colli^je. They foimd this 

experience quite harrasr/ui; ir f - - '\ +o "n^c c Lo v/hat to 
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choose to eat imder i)re8svre of people lined up behind then ajiO. the nev/-fangled 
gadgets for dispensing loo-l and drink in front of thern. -riiis v?as a 'first* 
for them and an important exorcine. 
RiiinmaKe Sale . 

This was run by the stu/lents at the I\.^in ':'.treGt Drop-in Centre", ;-,^en 
v/e took our class to the centre thoy boU;:;ht anc' \;erp, in fact, surprised that 
they could Qet childreas' clothing- etc. so cheaply. l'^.ny had not thought of 
a rummage sale for this purpose ajid in fact many had not attended a rummage 
sale before. 

Legislative ^Buildin;-; . 

This was a *first' for mny of our students and h^d the Menibers been 
sitting it v/ould have been an m^ualified success. 

. In suminary, althoaja thic report covers only the first foiir iiiontiis of this 
B.J.R.T. class it bar; produced sufficient feerl-back to nore than justifir our 
original philosophy. 

Students like v dif:-ciplined worlc-.'lay. l-erliaos for the first time in quite 
a while they iaiow v^bat i^. expected of them and they know in v;hat direction they 
are going and they are happier for it. If the day is ordered and the students 
are kept busy there no problen at all v/itb ^'discipline". 

There will be, hov^ever. the odd student v/ho can get nothing; from the course 
but this becomes very apparent in the first two months. At the end of this time 
if he is riot benefitting from the course, then v;e feel for all concerned that he 
should be withdrav/n from the course immediately. 

Close contact v/ith the Mnpower Counsellors is we think of mutual importance 
ajad v/e have had a ^reat deal of co-oi^eration from them. Both Kelena and myself 
found this course, v;hich have shared up to date, the most tiring; we have 
taught, but we have foiand it full of interest, sometimes f'rurjtratins, but the 
O Uy ex'-.itin^- hhini; hn ; bee ' Ui'- nv.rked chance in tl:e attitude of the students 
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RED RIVER COMMUNITY COLLEGE 
PRE-OCCUPATIONAL ACTIVITIES IN A BASIC JOB READINESS TRAINING CLASS (5-10) 

Instructors: Nancy Pierce and Delphine Henderson 

Below is a list of some of the exercises that our class has done in the 
Basic Job Readiness Training course. Most of the exercises^ were about one 
hour in duration. It was found that if the exercises continued lauch longer 
than this, the students became bored and lost interest. Also, the main point 
of an exercise lost its impact if carried on for much more than one hour. 

Exercise #1 To Work or Not To Itfork 
Duration: 2 hours ( 1 hour on 2 successive days) 
Method: 1, Read the story 'Valentine Hates Hit Job" aloud. 
2. Discussion of the following questions: 

a) What do you get out of a job besides money ? 

b) What satisfaction is there from knowing that you have done a 

job well ? : 

c) How important is it to do what you really want to do ? 

d) What happens to people you know who enjoy/do not enjoy their work ? 

e) \lhy do those who do not enjoy their work continue to work ? 
3# Asked the students to consider whether he/she wants to/does not 

want to work. 

Made a list of volunteered answers and handed back to the students 
the next day. 

Results 

- Good participation of class members 

- Enjoyed by the students 

- Every student in the room said they wanted to work rather than choose one 
of the 'alternatives to working 

Exercise #2 Defining Terms 
Duration: l| hours 

Method: 1. Asked the students to form ^ groups ( about 4-5 people in each group) 

2. Gave each group the following list of definitions 
a) success b) aptitudes 

c) interests d) personality traits 

e) physical assets f) values 

g) physical limitations h) achievements or accomplishments 

3. Groups had to corr- K'^h a definition for ea- ^ the above teanns 
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4. Each group had to hand in thier list to one of the instructors at 

the end of the session 
5» Instructors provided some help where necessary 

^ Results 

- Good participation 

- Enjoyed working together in small groups 

- Found some definitions difficult but all group ended up with definitions 
for all terms 

Exercise #3 j^efining Terms (Cont'd) 
Duration: 1 hour 

Methodi 1, Glass discussion of similarities and differences of the different 
lists 

2« Glciss discussed implications of the differences with regards to 
work or jobs 

^ Results 

- Students all participated 

- Seemed to enjoy the feeling of competition with other groups 

- Grasped the meaning quickly 

Exercise #4 Definin/g; Terms (Gontd) 
Duration :l|' hours 

Method: 1, Divided the class into two groups 

2. Discussed the following sets of questions: 

Set la) How does an individual's aptitude influence job selection 
and success 

b) How do a person's interests lead to occupational opportunities ? 

c) What effect do values have on satisfactory job selection 
and success ? 

Set 2a) Why is self understanding of personality traits important 
to wise job selection? 

b) How does awareness of physical aissets and limitations 
contribute to suitable job choice ? 

c) In what way do past achievements contribute to finding the 
. right job and succeeding in it ? 

Group 1 discussed Set 1 
Group 2 discussed Set 2 
Group 1 discussed Set 2 

Group 2 discrssed Set 1 ^ ^ 
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Results ^ 
,..^See results for Exercise #5 

Exercise #5 jtefinin^' Terms (Contd) 
Duration :1 hour 

Method; Both sets of answers were handed out to all students 
-Groups discussed and explained their answers 
-Discussed and questioned other group's answers 

Results 

-Went fairly well 

-Both sets of answers were fairly similar. Therefore the discussion of answers 
was not argumentative but rather explanatory in nature. 

Exercise #6 Self -Appraisal 
Duration: 1-^ hours 

Method; - Handed out the "Survey of Interests" form 

- Gave students enough time to complete the form 

- Instructors aided the students with any difficulties in interpreting 
questions 

Results 

- Did not go well 

- Students did not like filling out the forms 

- Students found it boring and saw no paoint in the exercise 

Exercise #? Surveying; Marketable Skills 
"^uration: approximately 1 hour 
Method: 

-Read aloud "The Case of Karen" (Students also had a copy of the story in front 
of them) 

- Discussed story considering the following questions 

a) What skills did Karen have ? 

b) What jobs or training might Karen's skills qualify her for? 

c) What did the counsellor in the story see in Karen's story ? 

d) What skills are common to several jobs ? ( e.g. working with other people, 
organizing facts) 

- Wrote volunteered answers on the board 
Results 

- Class enjoyed the story 

- All participated well 34 
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- Came up with some good points 

- Exercise was easy to follow and easy to contribute to 

Exercise ;r8 Surveying^ Marketable Skills (Contd) 

Duration: approximately 1 hour 

Method: 

- Distributed a copy of the form "Analyzing Jobs into Skills" to each student 

- Gave students enough time to complete form 
Pesults 

- Did not go too well because they were bored with the form 

- Students had a hard time understanding what was being asked 

Exercise #9 Awareness of Career Clusters 

Duration: 1-^ hours 

Method: 

- The day before the exercise, the students were asked to bring in about 
15-20 job want ads from either of the local papers 

- Class was divided into 4 groups (of 4-5 people each) 

- The following six headings were written on the board: 

a) Clerical related occupations 

b) Health services occupations 

c) Nachining occupations 

d) Mechanical and repair 

e) Sales occupations 

f ) Personal seivices occupations 

- Each group was asked to place their ads within the correct category 
Results 

- Exercise went v;ell 

- Students enjoyed working in small "groups 

- Were kept busy for the entire time 

Exercise // 10 Awareness of Career Clusters (contd) 

Duration: about 1 hour 

Method: 

- Instxtictors prepared a list from the class groupings 

- Went over these lists 

- Discussed why certain jobs should or should not be included under certain 
categorie**^ 

- Hj^nded out categories p'l listed in "Development of ?re-Occu;^tional Skills" 
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- Discussed the similarities and differences of the lists 
Results 

- Went well 

- This exercise caused considerable discussion 

- Students seemed to enjoy it 

Exercise #11 Awareness of Career Clusters ( contd) 

Duration: 1 hour 

Method: 

- Handed out to each student a from made up by the instructors based on 
career clusters 

- Tried to get students to make an occupational choice 
Results 

- Did not go too badly although it could have gone better 

- Did not like filling out forms 

- Were not sure of what was being asked 

- Gathered some infooiation on the type of information desirtad 

Exercise *[12 Career Clusters 

Duration: 2 hours 

Method; 

« Students were shovm 2 films: 

a) Careers: Sales 

b) Careers: Clerical 

- Were told what to watch for such as: 

a) What jobs fall in each category? 

b) What skills are needed for this occupation ? 

c) What advantcLges are there to this field ? 

d) What disadvantages are there to this field ? 

- Discussed these questions and answers were written on the board 

Results 

- Went well 

- Class had a good discussion 

- Many points were brought up and questioned 

-i.,Students concntrated ,?:reatly on the films because they knew what to look for 

- All students responded well 



a - Students seemed to identify with the films 
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Exercise #13 Telephone Manners 

Duration: 1 hour 

Method; 

- Glass watched the film "If an Elephant Answers" 

- Glass was assigned to write a breif suiuma.ry of what they thought the film 
was about and what some of the main points were 

Exercise fflk Telephone Manners (contd) 

Duration: about |- hour 

Method: 

- Discussed the film and its major points 

1, Things done wrongly when answering a phone 

2. -Reasons for ansv/ering a telephone 

3« Things to remember when answering a telephone 
Results 

- Students enjoyed the film 

- Were able to remember the major points and main idea 

- Good discussion resulted 

Exercise 7rl5 Application Forms 
Duration: about 1 hour 
Method: 

- One week prior to this exercise, students were asked to bring in one applicati 
form from any one place 

- Discussed what things were asked on the different application forms 

- Divided information into 3 sections: 

1) personal information 

2) infromation about schools and training 

3) previous employment history 

Exercise //I6 Application Forms (contd) 

Duration: 1 hour 

Method: 

- Students were asked to write what they thought vras being asked for with each 
of the above points 

e.g. Personal information - number of dependents, how nany people the 
. applicant is supporting 
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Exercise #1? Application Forms (contd) 
Duration; about 3 A hour 

Method: . * 

- Discussed what items are found on applications and divided them into the 

following groups; 

1, Items found on all application forms 

2, Items found on almost all application forms 

3, Items found on about half of t he application forms 

4, Items found on very few application forms 

Exercise iflQ Application Forms (contd) 
Duration:* approximately l| hours 
Method: 

- Discussed orally the terms of the application foxins 

- Discussed what was being asked and why it might be necessary for an employer 
to aisk those things of a possible employee 

Results: * 

- Went well ^ 

- Students particpated in the discussion ^ ' , 

- Seemed interested and seemed to apply the information discussed to the actual 
work application forms 



Conclusions 

The previous exercises have been completed by the 5-10 class in a Basic 
Job Readiness Training program at Red River Community College. A number of 
additional activites will be carried out by staff;^nd students as the class 
continues to work on completing their course. 

The exact nature of the activities will be decided upon by the teachers 
and students. After yhe students have completed a minimum of class exercises 
the students are eligible to particpate in job observation and work experienc 
activities. Then students will be expected to make an occupational choice. 
Several work experience exposures may be necessary before an^ccupational 
choice caui be confirmed. 
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Appendix V 



Transcrip 



This is fo ctffify fhat , 



has met the requirements 



for Certificate of Attainment at the Adu^^ Level in the 

Adult Basic Education Course at Red River Community Coll ago commencing 
^ 19 and ending 



and has successfully completed the following areas: 



COMMUNICATION 



core 



19 



supplementary 



MATHEMATICS 



SCIENCE(optiona!) 



HUMAN RELATIONS(optiondl) 



PRE-OCCUPATIONAL 
EXPLORATION 



Dated of . 



this 



day of . 



19 



Signed: 



Supervisor; ADULT BASIC EDUCATION PROGRAM 



Q CUA-0.100 
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COMMUNICATION - SECTION 1: Writing Siulls 




UNIT 


. CONTENTS 


SATiSFACTORY 
COMPLETION 


SEN! ENCE STRUCTURE 


Verus and th^jir Gutjoci's: sentences and fragments; ciaj-es 


□ 


SENTENCE STF^UCTURE 


Sentences, fragincntj, and run-ons; cuordinatiui. a .d subordination 




PUNOl UATION AND 
CAPITALIZATION 


Sentence type:;; puiictuation; caprtalizution 




SENTENCE WRITING ' 


CombiiiirJtj Cjiven noiu^ into single sentences 


□ , 


PARAGRAPH WRITING 


Combining noteb into a paragraph 


□ 


USAGE 


Subjecl-verb arjreement; .nogjlar verbs 


□ 


SPELLING 




□ 


SUPPLE^^ENTARY 




□ 










COMMUNICATION - SECTION II: h-adin.. Ski lis 




UNIT 


COf>iTENTS 


SATISFACTORY 
COMPLETION 


WORD ATTACK 


Sight vocabulary, context, dictionary skills 


□ 


VOCABULARY 


Word power and context 


□ 


COMPHEiiENSiON 


L(ie<ai, interpretive, taie 


□ 


STUt)/ SXiLLS 


Study habits, lest taking, towuooks 


□ 


SUPPLEMENTARY 


• 


□ 










MA i nEMA ri - SECTION 1 ; C^ u> i r. o.uni 




UN: r 




SATISFACTORY 
COMPLETION 




fU^ ". .1..' wt't ], r , j: idfJition; yjotrc lultiplication; division; averages; 
ifJer ui , f ..y: iji i.i ' ' ' tiuj 


□ 


T RAC TI0N3 


ReaJh.j, xv.u i ,; udd.L -^ii, ^...Utraction; urdtjr of . ju. lou, prooiern solving 




DECIMALS 


f^jadir.'j, wf. : .,; ru^.;.Jing oTf; adJitiun, subtraction; rnult.piicaiion; division; order 
of opefativ^n; [ lobk:* ^ jiving 


□ 


RATIO AND PROPORTION 


Ratio; proper t -on; raics 


□ 


PERCENT 


- ' — T ■ : 

Operat-' rii;; prubiern suivu^g. siniplL- inttfe'.t 


□ 


MEASUREMENT 


Time; fJistanr e iKju» J. wjir^f dir.iarice oonveri,»i.i., uo, kI conversion, weight ccnversion 


□ 




MATHi^j'vlAT iCS - SECTION II: Supplfih.e.uary l-rogram 




UNIT 


OuiJTENr:^ 


SATISf'ACTORY 
COMPLETION 


PLAiM C. OMETRY 


Line: oir-^le; ru-jius; pniygrin parallel liru r. 


□ 


ALGuBRA 


Integer'^, tcnf.ii.ulog, . r.ionoii.iais; exponent-j; polynomials; e^jations 


□ 


GRAPHS 


LltV-aj; bar; b.okoij 1 circie 


□ 


HYw:;rENUSE FiL-,E 


Square root; hypotenuse rule 




Arr LK>A nON Ur PLANc 
JSOLID GEOMETRY 


Identification pla/ie and solids; perimeter; areas of pla.^e::; volume, surface and area of solids 


□ 


SOLVING F HOdl-LMS 
ALGEBRAICALLY 


N i-iiber ana age problems; rectangle and digit problei.tj; mixtj^e una rano problems; 
f!^. ney problei;;s 


□ 


ERLC 
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ovIcNCc (OPTIONAL) 


i ik.li T 
UNI T 


CONTENTS 


SATISFACTORY 
COMPLETION 


r\ r-\ r— 


Scientific melhod; metric system 


□ 


l^^rOMY AND PHYSIOLOGY 


Body systems; organs, functions 


□ 


til A XXCD 

MA 1 1 bn 


Slates; composition; properties, other groupings; changes 


□ 




Kinds; conversions; sources 


□ 


HbA 1 


Sources; transmission; expansion and contraction measurement; electricity 


□ 


fcuECTHIC 1 Y 


Static; from chemical reaction; circuits; measurement; magnetism relationship; application 


□ 


MACHINES 


Work; efficiency; pov/er; mechanical advantage; level and inclined plane; wheel and 
axle; pulley; wedge; screw; examples; applications 


□ 








HUMAN RELATIONS (OPTIONAL) 




UNIT 


CONTENTS 


1 lorMU 1 Un T 
PARTICIPATION 


THE INDIVIDUAL 


Strengthening self-image; clarifying values: understanding and describing emotions; 
decision-making and problem-solving 


□ 


THE INDIVIDUAL 
IN RELATIONSHIPS 


Group co-operation; communication skills; family life; basic concepts from leading 
psychological theories 


r— 1 

□ 


THE INDIVIDUAL 
!N THE COMMUNITY 


Current social issues; community agencies and resources 


U 






— ^ ■-- 


~ PRE-OCCUPATIONAL EXPLORATION 




UNIT 


CONTENTS 


COMPLETION 


INITIAL OCCUPATIONAL 
EXPLORATION 


Implications of different occupational choices; decision making skills; knowledge of self; 
knowledge of career clusters 


□ 


"OCCUPATIONAL 
PREFERENCE 


Actual work situation; training institution exploration; tnaking an occupational preference 


□ 


TENTATIVE 

OCCUPATIONAL CHOICE 


In-depth study of occupation; job search techniques; making a tentative occupational' 
choice 


□ 


OCCUPATIONAL 
CHOICE 


Preparing for entry into; training institution; employment; training on 'he job; others 


1—1 


Adult II A 


Appficable Q Adult II B Applicable [ [ 





Not Applicable Q Not Applicable Q 

This Transcript is a satisfactory requirement for 

If the student wishes to enter another course, the matter should be discussed with the Adult Basic Adm'nistration 
Staff. 

Pl^ 7866-156/159 
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Work Experience 
'74/75 



-by Work Experience Co-ordinators: Glen Milllken, Pat Porter, Bruce McLelsh 
and Janice Fraser. 

"What has been going on at A.C.C. in the Adult Basic Education programme 
In terms of work experience and the pre-occupational trackt" 

Although the year is not over in all the communities where A,B.E./B. J.R.T. 
has been conducted by Assiniboine Community College, the time is ripe to 
recap, some of the developments this year in terms of Work experience and 
the Pre-occupational track. 

To place this account in proper perspective, it is necessary first of all 
to examine briefly the objectives and uuderlying philosophy upon which the 
Pre-occupational Component of the Adult Basic Education programme is based. 

The Pre-occupational Track in A.B.E. as offered by Manitoba's Community 
Colleges is designed to ''enable students to obtain firsthand information 
about the World of Work and to get information about themselves that will 
assist them in crystallizing an occupational choice." The conceptual 
model developed as a means for realizing this objective consists of three 
stages: Awareness, Exploration and Preparation. To accomplish the career 
development, four units of activities have been differentiated. The 
following diagram illustrates this model :^ 



^Instructional Planning and Evaluation, Community Colleges Division, 
Draft Resource Book for Development of Pre-occupational Skills in the 
Adult Basic Education Program . December, 1973 p. 1. 

^Ibid, p. 4a (adapted). 
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E^plorSLrstage!'"^^ °^ "'"''^''■^ ^'^^^^ "^^""^ chis^rticle is concerned, the 

Jf^MWw'^''"'' ^'"'^ ^ tentative occupational choice, arrangements are made 

for him/her co engage, in a real e:.ploration of an actual work situation. n.e 
aajor purpose, of the exploration is for the student to find out firsthand whether 
the role required by a worker in the occupation preferred is one that he/she 
would want to adopt. Students are also given the opportunity to explore an 

tra'nJnf f^r '"'"m' T"''^'"^^ ^'^^ ''^^'^ ^° ^^"^ ^« involved" 

training for a particular type of v<;ork. 

To help studente find their place in the World of Work - The place where we 
spand about one-fifth of our .nature lives - is indeed a challenging endeavour. 
For the student who is undecided as to a chosen vocation, our role as work ex- 
perience co-ordinators must be to guide and direct that student into a field of 
work that ne/.he likes to do and is capable mentally and physically of doing. 
Wc nust e.^ose the student to appropriate work situations. Before such exposure 
can take place the co-ordinator must lay the groundwork. This means many hours 
rihaH^l ini''?/'"'''"' contractors, employers, and iustituti^r! 

of ^5me. '° P students in their care for a limited amount 

A five-day experience is preferred but this varies according to the needs of 
the student and the particular work situation in which the student is involved. 
^ .nf """^ ^VJ" is generally desirable in order to alleviate the possibility ' 
o-^lv a to^ of employers, however, prefer co provide 

, ^ the premises with time for questions. Such a visit can be 

irT^J^T'V: of learning, va have found that students need' 

watcfor bf toJd! ' " "'"''^ '° ^--^hing rather than "ust 

ul^tTj'l''^ ^^P^^^'^"'^^^ students is no easy task. Although each of 

us has found it extremely rewarding, it has also had it's disappointments. How 

"waroromni Tf/T "'^'T ' ^"P^"^^^ ^'^'^^^ ^^at the student 

hTr! I r7 ' ^"i^^ipnt and a willing worker, but it is against our policy ^o 

Where the * . * is your student? We have activities organized for him this 
morning but he isn't here". 

.^o^^''"^^'? ^^'^ ''^'•'^^ ^''^^^ problems have been encountered in arranging 

work experiences. There appears to be a reluctance on the part of employers to 

Hre:av"limlt.%'h "'^ J''^'/' '"'^^^ '"'^"^^^ -"^^ °f ^^^^ smaircominities 

greatly limits the opportunities for job exploration at the. course location. 

thMr°Lio^ students have family obligations which prevent them from leaving 
their home community. Even when it is possible for them to be away from th^^ home 
presrnt "rie::i"* °' transportation and accomodation ar^ III; 

tZ Tr-lf ^-^/^"^l^ stuaents need to move to a larger centre in order to obtain 
the preferred work experience, it seems particularly difficult to secure extra 
funds for them. Many native students do not have driver's licences! t^ust^eir 
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chances of travelling even a short distance to a neighbouring town ai^ non- 
existent. While we have outlined some of the difficulties involved In 
arranging work experience situations for the students, this is not intended to 
paint a bleak picture of the situation. 

The benefits for the students involved in work experience* have far outweighed 
the aforementioned problems. 

Taking the students out of the academic stream for a week and placing them in 
an on-the-job situation not only helped the students to solidify vocational 
goals but also increased significantly their motivation upon returning to the 
claaoaoom. Tlie work experience served as a strong incentive for the students^ 
encouraging them to master the basic skills so that they can move on to the 
next step, whether it be immediate employment or further training. It was en- 
couraging to see students become more self-confident in striving toward their 
vocational goals. Not only did the activity foster the development of social 
skills but also in some situations it was helpful in Identifying weaknesses in 
inter-personal skills. One girl who is still far from finishing the course 
especially benefited from the work experience as she now knows some of the 
social-human relations skills which she will need to develop before entering 
her chosen vocation. 

Students were especially pleased when permanent or part-time jobs materialized 
as a result of their work experience. In fact, it has been interesting to note 
that lately some employers have been offering their services, as they feel this 
may be the training period needed to secure summer help. 

Many employers in the community have gained insight into our programme and view 
the course as a positive developmental activity for the' community. Also, the 
employers (and other members of the community) have changed their opinion of 
many of the students when they found how sincere they were to find a place in 
the community which v;ould benefit not only themselves but also the community. 
It has made our job easier because the employers have been so co-operative and 
supportive of our programme. 

Another valuable outcome has been the closer relationship developed with 
sponsoring and support agencies such as Indian Affairs, Rehabilitation Services 
and the bianitoba Metis Federation. Their involvement in the work experience 
activity gave them a much broader look at A.B.E./B, J.R.T. and a much more 
positive outlook. 

We are all working together to help people find jobs which they will be able to 
do well and which they will find personally rewarding. 



47 



■4 



I 



Occupational areas in which students were successfully placed. for work 
experience this year have included the following: 

■ 

Conservation Field V7ork 

Nursing 

Teaching 

Plumbing 

Kairdressing 

X-Ray and Laboratory Technology 

Secretarial Work 

Social Services and Counselling 

Photography 

Veterinary Assistance . 
Business Management 
Small Machine Maintenance 
Electrical Construction 

The above list indicates the broad spectrum of occupational fields 
involved in work experience. 

Now, let's take a closer look at some of the experiences our students 
had this year. In the following pages are included written commentarl 
by a few of the participating students as well as some of the employer 
comments. 



Ken Blatz of the Neepawa Photo Studio was pleased to have Gordon Williams 
placed with him for one week. 

"Gordon has a natural flair for photography. He will 
need complete training in developing and enlargements. 
I would be interested in employing Gordon after he 
has completed his course.*' 

-Ken Blatz, Neepawa Photo Studio 



(This employer has written a complete evaluation to Red River Community 
College recommending Gordon for admission to their photography course.) 
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Appendix VII 

Plrat Course in Basic Job Rcr.dinoas l-raiuing Coao.lctcd at 
]p£f{j9i' Wilson 

. Wo !lavo -jn-tt completed q pilot project Ixi I^^bLc Job Readiness 
Trainisi^. Altliouyh otlror wcno li^ve also condusttd Job Readiner>a 
courses thla year, X fc^el that ov^o l.^c h^zn cl^.ff;crc:.nt"~vmiqite? 
K«»vo gono tbrouah vivrying c'a.o^-i of f;uaGesa-EOwCit-^v33 feeling tlmt 
no cucccaa ^^aa pra«ent at all-yot contiimir„g and findLng that afta- 
every uintor thore i.a a epring* 

I ahoxild cy^pUin tliat tha purixssa of F^aaic Job Readiness 
Sraining x^aa to provido for tiio opscial noods of tha basically ha^rd- 
coro unesnployablen. At i:6<r.«itin CoMity Colloga ir. Tho Pas vra work- 
ed from thcj prexaico that very very few aduli-y ii)ea uiieEpIcyG).^lc. T^^t 
If given tha opportunity, onvirorflnont, Jind onajurageinont, we can cill 
bo u'orthwhilo, conlx.lbuting oitiaoac?. 

na5.i^ "cnviroiin^snt" mid "cncom:£;goiaant" aa key Cactoro, I 
firot eat out to i'iud vhat tho ctudontfi' naado wsre^ Tho class m&c 
cotrprieed. of ^.dulta varying ir. age froa IS to /.5.-in i.cc.a.cmic back- 
ground from grada ono to oloven. 

X had tha claasrooa coiuplatciy cleared of furnituro. As tho 
otudcnto arrived and vjero rcgiotcrcd, I tool: tlicni to thsir new, empty 
claeoroom. When everyone had ftrrivcd we aat din a circlo on the floor 
and introduced each othor. It was a pussiiiig and frightening CKperieiaco 
for ooraa -but coitciinly a now ojiporiorico Cor all, including laycolf . I 
nosurod thcna, find tried to^aucure myself, that thio vas 'our' olasisrooc, 
to fumioh C8 wo ohoao, to leavo uiifurnishod if v;o choco. It was our 
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XTGeponaiblllty to ecquXiro oiiy furniiihinga tlvat Wvated for tho clasb* 

For a cjcod pnrt of that 'clay tho otiidrsrAtc talked i^Jjout and 

fleeurchGd for tlieir furnltjh5.ngs» r.rs a rorjultf tho clrissjrcora aov? hao two 
chostorfiGld'j^. two ci^sy cli^iiro^ coffeo trilcs ana end tablcfi, tio 4*X3^ 

tabl«S3 and a beautiful vail nvural v/hlch ttia Qvy^'it in the- cJ^ira pointed. 

2 chcuid mentioii that t\:o oil tlie i:.tiv5e.ut« %^i?AitGd Coaht^m It wasn't hard 

to find theoe* 

During all this timo X had noticod tlu^t tvo of tlio etudenta li&d 
not participated cnci v;oro outjccinoly ch/o TaJiiug this aa a cuo, I rcpoat- 
edly xnontioncd that vrhc.ncvcr v:e voro vorlcing in tha clagcrc.oin^ tho etisdents 
did not havo to particiixitct vmiecs thay vjantod t:o* Scnie expre(ii«c?a a 
deoiro to tMk.(^ tha riskr otficra seai;isd to feel conifortcfblo watching. 

At th3 end of oaah dr^y I kfr^pt a {ni?bjeotiv^ and 

objective) as to vhcit 1 had ocon and folt happening that day. EvGry 
two voeka tho student^, piarkod tlioir prcgre{^55<r they thcirsGlvei? felt 
thoy liad progroKBedf oi: a continnun from 1 to lOo Loohincj back no^; 
at tho journal f and at tho contiiiuuus^ X f.ind rt'ij;iarks that dxo invalu^^Jbla 
to Ko. in evaluating v^hat haa happened during th?i past Biz rrKsntlis* 
RenarKa likot "Todayi;^Tc::;v:vb^-t' Hot tho Sirst timo in tliroo veeks# 

Up to thio point c/na haa tat by tha vrindov/, loo!:ing oat all day^ never 
coeaing to b^^ear or bco anything tliat vas going on in the ciaaoroow# 
yet cx>iiiing ©very day*" Tvro veoke later X note tlu\t wc wero working on 
A ooction in Citiaen«hip vsid Govornmontu Wo tallccd about different %;ays 
that dooisloiia can bo luado and X ^t'CG loading r^yi cxorcissc on •consomsuis*'. 
^ oat in a circle^ Gach of ua lifting vliat color v;o wanted one t^ali in 
th0 ciassroottj to bo p:iintGdo Tho fctudcnta ucre> all oxcited^ By 4 $30 
that MftcriK>on# liir^;l^v^5? aiid I vexo t^u^, oixly oncrj leftf Gveryono olca 

50 



ha<5 given rm. she vmntcd tliQ wall to be j^Antcd blua, I wanted it to 
ba multicolored. She had gone through ctagea of whioporiiig, lauglilug, 
jxxnping Uio and down on tlio chair, and shouting, v;ith reoro entliusiciam, 
mora detormination, and mora participation thaxi m^yone else in tho clacs 
It took fivQ to six vQok.3 to get to that ctage, but shs had dono it on 
hor ovn,- with no pushing, and now ccuM feci the cucceeo CKsnpletoly for 
herselfo 

« 

I fGal that it was roally ^.raportant for tl;e studantG to bo 
ablo to expGTience wha.t tlioy were le<\rning— for comohsw, without that 
oxporience, one can never tell if ona has in feet leGniGd. it was aloo 
Important to involve ao inany peopio from ths eoaraunity as possible— as 
epQQkcxe, visitors, and as hoats who invited tha students to their homoa 
cr places of busindae. This saado tho students fool t^at they wore part 
of tha eosmnunity. 

We wont to tiiG bank ae p<irU of our etudies on Money Managsnebt, 
Wo opeiied bank accounts and really tried to budget so that wo could inako 
a monthly deposit iiito our aavinga accowitu. Some of they students had 
never been in a bank bafore. 

The oourao covered tho areas of Koney lionagatsont, Coircaunity 
ana IioiBuro, Healtli Tkiucation G Family Lifo, Citizenship and Goverrcnsnt, 
Job Exposure and work Ei^orience, All these wore bound with Self- 
Dlocovery and Self-Evaluation, After tlieso aroaa were covered tho 
•tudento took a week to look for nuiassr eraploynent. Thoy are now but 
working for tha auimnor. Some will re.turn in tlxa fall to further 
aoadeiaio upgrading, othcro will go into On-the-job Training. 

Z know it's too soon to say it has baon a huge cucoeos. For 
»a It io enough to fcsl tl)at 1 learned a trctnondous ainount by learning 
hw to bo patient, how to have faith in othora, and mocUy hcra to stir 
frora"whor« tho otudonta are at," it ia good to neo otudents who would 
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aot speak, nc./ te.lUng freely. It i.a <jOo^t to ooo laughing and hc.ppincso 
witliout alcohol or drag?:. I don't taov; liai: long thi.o v;ill lent. That 
iB v?hy I thin:-; follov?-up la extremaiy important. If thcjro is wy follovf- 
up, ho* can wa cviauato vjhctlisv knowleclgo acquired in. the Dasic Job 
Roadinoaa Training courno is gvox: vitiliaed in tlw "working world." Pos- 

Bibly it' a eivjiifjh to know that tl»3 Citudcyity Icjocnad liow to ciako 

dcoioionfi, end therefore , v:ill Icnow hovr to livo \:ith tho coaoequoncos 

of thoaa daciGior.p» 

VlitJi \.>]ii7!t »*ci''/a lGarric<l, vhut ws'vo nxi-GrlGnced tliia year# 

next yefu: proaicoa io hold n3r-t of (j:tcitci'acnt; a lot of. cdventuro. 

Our aatf clauiiao axrivo in Scptcnib5?r. Ey then, v;a hopo to liavo had 

timo to writs t^bouti oav c-^p^irlaeoa and Incorprjrato thca into tho over- 

all devc;io]5ii-.ent of. tha prograsj. 
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B.J>H,T, at the HORT'H MAIN DFOP -In Center Appendix VIII ^ 

NOIiTH MW DfiOP-lN G/iNTER 

Activities in Social and Pre -Occupational Tracks in a Community College 
Satellite 

1. Provides a"place to. belong"- develop a feeling of "belongingness" 

2. Opportbitu to organize - socials, rummage sales, picnics, baseball gaunes, 
riverboat czxiises 

3. Have time to "come out of their shell". They're encouraged to do that, but not 
pressured 

Get part-time jobs - employer asks for help e.g. carpet dealer 

5. Student Council - responsibility «- plan and handle money 

6. Work exposure throught the Work Exploration Coordinator, Sam Mandziuk 

7. Participate in making decisions about how the Center is being run and what 
they want from it 

8. Go to K.K.G.G, ^ym for sports and to Aberdeen School 

9# Exposure to H.B.C.G, to get acquainted with it e.g. Dialogue Day, g5rm, speakers 

10. Build self-confidence - encouraged, not put down 

11. Life Skills - individual and group. Learn how to function as a group and 
to communicate more effectively 

12. Field trips to Manitoba Theatre G nter, Warehouse Theatre, Art Gallery, 
Planetarium, Museum of Man and Nature 

13. Speakers on various topics - many topics are suggested by students 
e.g. Consumers Bureau, Labour Board, Cancer Society, Nutrition, Lea^l 

Aid 

1^. Films, Conrack, Consumers 'Bureau, Smoking, Drugs, etc. 

15. Hire staff to clean the enter 

16, Maths and Communications Adult Grades 0-10 
17» Science available at 200 Isabel Street, Winnipeg 

18. Learn to make their own decisions instead of being "told" - choose what 
they want, not what others want. 

19. Had a one day staff -student in-service. Students shared their goals for 
being at the Center. 

20. Learn to speak out and to talce risks. 

21. See teachers in a different v;ay than the traditional teacher-student 
realtionship 
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A student who graduated left this very touching letter with us, 
••To It May Concern, everyone who has help me" 

I thank you from my heart for your help and all your firendship you 
have given me, 1 cannot express my feeling to any of you because I do not 
know how 1 feel. Except very happy. 1 know I will leave a very good part 
of my heart and soul to all of you. So from the bottom of my heart to all 
of you. 

Peace Love and Happiness 
to you and your family 

Ray 

This student is 18 years old and now in Vancouver, This was rewritten as 
he wrote. 
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A poem that some students v^rote for the staff at Xmas time. 

Drop In Gnter we are glad 
That you came our way 
For all us weary seals 
have found hope. 

We cannot stress the respect we feel 
For the few of you 
You've helped us set a goal in life 
And you'll see us through 
Now with Christmas coming around 
~" We'd just like to say 

For all the patience you have had 
Merry Christmas and Happy New Year 
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B.J.R.T. STAFF IN MAM1T08A 
Red River Community College 
Pre-Occupational Exploration 

1, Basic Literacy for Adult Development (0-5) 

Ed Payne and Phyllis Sampson Room E304 , R.R.G.G. 

2. Adria Burkhardt {Q:^5) 
North Main Drop- In Center 
394 Selkirk Avenue 
Winnipeg, Manitoba 

3t Learning Individualized for Canadieins (5-10) 
Nancy Pierce and Delphine Henderson 
Room E305t R.R.C.C, 

k. Helena Van Hartevelt and Kamilla Siewsankar (5-10) 

Room E303, R.R.C.C. 
5t Work Experience Coordinator 

Sam Mandziuk, C6lO , R.R.C.C. 

Assiniboine Community College 



Julian Gorchynski 

Supervisor Community and Extension Services 
Brandon, Manitoba 



Work Experience Coordinators 

1, Pat Porter 

2, Bruce McLeish 

3, Glen Milliken 
^, Janice Fraser 

Address: Assiniboine Community College 
Brauidon, Manitoba 



ERJC 
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lIiiTJ PROGRAM PROrc3A:i3 
l-^'LTI-rLAR PUNNING II 
ADULT mSIC EDUCATION PROGRAM 
RED RIV2R C0!-:i-1UlIITY COIUZGS 



1. TIE UTILIZ/\TICN OF 7A2 A.B.E. Di^ARTT'Sl'T IJI irOVIDING REKEDI^.L 
PRCGRAI^o TO PR03PZCTIVS AND PRliGZNT STUD2NTG HI THE RED RIVER 
COWIUNITY COLLEGE. 



2. A.B.S. COURSES AT NO COSTS TO STUDENTS. 



3. INCORPOPJVTIiIG TIE OPEPJVTION OF THE vmTlaPEG ADULT EDUCATION CENTPi} 
WITIi TiIE RED RTIZil CCr^-XTJITY COLLEGE. 



U. FEASIBILITY STUDY OF COGNITIVE IIAPPEIG AND ITS APPLICATION TO THE 
A.B.E. PROGPJU-! IN FSB RIVER COI'SIUNITY COLLEGE. 



5. EXPANSION OF A.B.S. OUTREACH ACTIVITIES BI METRO WnTOIPSG.. 



6. A.B.S.., COPJSSPONDEr:CE PROGRAM. 



7. A.B.E. AS TRAINING INDUSTRY. 



8. G.E.D. PREPARATORY COURSES. 



9. SPECIFIC TRAINING FOR SPECIALIZED JOBS. 



10. INDIVIDUALIZATIC!! OF THE A.B.E. ADULT XIB COURSE AT RED RIVER 
COIU'lUNITY COLLEGE. 



11. TRAINING PAFJiPROFSSSIONALS. 

12. BURSARY FOR WORKITJG ADULTS. 



13. ITISTRUCTION VIA TEUiT/ISION. 



lA. BUSINESS EDUCATIO!! COI'^POtlElIT Til OUTRS/vCH CSNTEPJ3. 



15. NEW CAREERS FOR WOt^I. 

0 7 



CAREER AWARENESS AND EXPLORATION C.G.C.A. Vancouver, B.C. 

AD APTATION TO YOUR OWN SITUATION 

^^In considering how you may adapt the model used in Manitoba's Community Colleges 
you may wish to consider the following questions: 

1. Does the Pre-Occupational track have value for your student population ? 
If so, what part(s) in particular ? 

2- What might be some obstacles which you could encounter in trying to implement part(s) 
of the Pre-Occupational track in your specific situation ? . 



3. How could these obstacles be overcome ? 




4. Would it be helpful for you to meet periodically with others who might be trying to 
implement the same program ? 



If so^ how often and how could you set this system up ? 



5- Would it be possible for you to establish a planning committee which would involve, members 
of the community and representatives of all of the agencies with an input in a particular 
area ? 




What would be accomplished , by such a committee ? 



ERIC 
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CAREER AWARENESS AND EXPLORATION C.G.C.A., Vancouver , 



1. Vihat has been most, helpful to you as a result of this presentation ? 



2. What was not of value or interest to you from today's presentation .? 



3- What would make a presentation on this topic at another time of more value to you 
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